Lowestoft Network 


	Title of case study  (40 words)

Maximising progress in creative writing, for pupils working towards level 3, through a lesson study approach.

	Who might find this case report useful? Give two suggestions (6 words each)

Primary Literacy Coordinators

Teachers working with pupils at level 2/3 in writing 

	Key points: 
·   How does providing a strong focus on reading and speaking and listening impact on the quality of writing? 

· Does teacher demonstration of the conventions of writing, as well as the modelling of imaginative ideas, impact on the content of the writing produced?



	Names and usual roles and contact details of LS group members

Gemma Reynolds: Year 3 teacher at Oulton Broad Primary School, Lowestoft. Teacher of the three research lessons in this study.

Alison Ward: Year 3/4 teacher at Grove Primary School, Lowestoft. Observer of Case Pupil A during this study.

Aimee Cable: Year 3 teacher, St Margaret’s Primary School, Lowestoft. Observer of Case Pupil B during this study.

Michelle Ayres: Year 3/4 teacher at Corton Primary School, Lowestoft. Observer of Case Pupil C during this study.

	Section A: Context and overall aims (250 words)
Oulton Broad Primary School has become a full primary school over the last two years, catering for Year 6 for the first time in September 2011. It is larger than the average primary school. The proportion of pupils known to be eligible for free school meals is lower than in most primary schools but is increasing each year. Almost all pupils are White British. The proportion of disabled pupils and those who have special educational needs is below average. The most recent Ofsted report (published March 2012) highlighted the following key areas for improvement:
* That teachers’ comments in marking show pupils clearly how to improve their work, and comments in books from both teachers and pupils are followed up. 

* That pupils have more opportunities to apply their key skills such as writing and numeracy throughout the curriculum, including extended writing tasks. 

* That pupils are provided with more opportunities and encouragement to take responsibility for their own learning.

The most recent school improvement plan has these areas as priorities. I hoped that by taking part in this lesson study project, I would have the opportunity to reflect on my current practice in light of these areas and have the opportunity to share my learning with the rest of the teaching staff.



	Section B. Aims of the LS, class(es) and case pupils you worked with

500 words

	This year, I am teaching the year 3 high ability literacy set. The pupils are currently working between levels 2b -3a in writing so there is quite a wide range in ability. The most recent assessments showed that a number of children were ‘stuck’ at level 2a and therefore I was very keen to take part in this project to really reflect on my teaching of the skills required to achieve level 3. 

Particular areas of weakness, when analysing the APP grids for the whole set, included:  

· A limited variety of sentence openings.

· Inconsistencies in the accurate use of punctuation (particularly capital letters, speech marks and commas in a list).

· Limited understanding of how to structure writing, particularly in the narrative genre.

· Little attempt to elaborate on basic information or events with imaginative vocabulary, taking into account the appeal to the reader.

Spelling and handwriting are, on the whole, strengths of the group. Therefore, most of the children were not being held-up by the more ‘secretarial’ aspects of writing. With this in mind, it became clear that is was the bullet-pointed areas above that were holding back the pupils in achieving more of the level 3 objectives. 

Therefore, through the lesson study approach, we wanted to improve the way that pupils working towards level 3 learnt: 

· How to vary their sentence openings.

· How to use punctuation accurately to write a variety of sentences that create impact.

· How to structure a piece of extended narrative writing (in this case, in the genre of adventure stories).

· How to create imaginative, exciting texts that take into account the interest of the reader.

As our lesson study team consisted of four teachers, we decided to focus on three case study pupils, one for each observer, whilst the fourth teacher delivered the lessons.

Pupil A was working at a level 2B in writing at the start of the project. He had a good imagination and was quite confident at sharing his ideas for writing with the class. However, pupil A was a very reluctant writer and tended to rush, producing very little. His writing was often poorly punctuated and his sentences rarely made sense. Pupil A had a tendency to stick to simple sentences and his writing could be very repetitive. He also struggled with letter formation, which held him back. The key areas we hoped to improve for Pupil A were sentence structure and variety as well as more accurate use of punctuation.

Pupil B is an enthusiastic member of the group. She enjoys literacy and is a very confident reader. At the start of the project, Pupil B was working at level 3a for reading but for writing was working at one whole level below (2a). Pupil B tended to write very quickly which resulted in sentences that could be rather jumbled. She also lacked ideas and struggled to write imaginatively. The key areas we hoped to improve for Pupil B were sentence structure and variety as well as developing more imaginative ideas through familiarisation with the text type.

Pupil C is an able writer and achieved level 3 at the end of key stage 1. However, due to a lack of confidence, he rarely demonstrated level 3 writing prior to the project, as he simply did not complete enough in the time set. When on task, Pupil C had a good grasp of how to vary his sentences to add interest for the reader. He had also gained a wider vocabulary to use in his stories. The key areas we hoped to improve for Pupil C were helping him to feel more confident and ready for writing through familiarisation with the text type and high-quality teacher modelling and demonstration. 


	Section C: Your first research lesson1) (RL – planning, delivery, observations and analysis meeting (300 words)

	The learning objective for lesson 1 was for the pupils to understand how authors use different sentence starters for effect and to move the story on. 

This was achieved through familiarising the children with a range of high-quality text examples in the genre of adventure stories. In the teacher-led part of the lesson, I highlighted examples of where powerful sentence starters had been used in the adventure story examples and the impact that these have on the reader. 

For their task, the children had to sort a range of sentences that started with speech, time and action words and then use their learning from this activity to create their own sentence starters using speech, time words and action words. The most able pupils (including Case Study Pupil C) were also expected to create sentences starting with adverbs. All of the above activities were completed in pairs/ groups of three.

A number of interesting issues and insights were revealed in the post-lesson discussions and interviews. 

Pupil A said that he had enjoyed the talking part of the lesson but found it more difficult to think of his own sentences to write down. His observer commented that he was happy to rely on the two girls in his group to produce the written work but could sort the sentences well into those that started with speech, time and action words.  This showed that he had achieved the learning objective but was unwilling to demonstrate this in the written form. 

Pupil B commented that she liked working with a partner as it made her feel less nervous. Her observer noticed that she was unwilling to check her writing once finished and was very keen to rush ahead and complete the whole task quickly. However, her partner was keen to read their completed sentences before moving on.  This showed Pupil B the importance of self-checking although she did not really listen to her partner’s suggestions and more often than not was content to keep their sentences as they were. Pupil B was much more confident when orally sharing ideas with her partner rather than when writing. 

In the interview, Pupil C showed a good understanding of the different types of sentence starters that authors can use and how they impact on the reader. He did comment that he found it rather hard to pick words for himself to start his own sentences. His observer agreed that he had coped relatively well with the sorting exercise. However, pupil C took a very long time to make decisions when writing his own sentences and sought constant reassurance before committing his pencil to paper. Pupil C’s partner left halfway through the lesson today so he had to complete most of the work independently. His observer noted that he appears to have very high-expectations of himself and does not feel that his ideas are worthy whereas appeared more confident when he had the support of his partner. 

The findings from lesson 1 impacted on the planning for lesson 2 in the following ways. We planned to: 

· Provide more opportunities for ‘talk’ to further support pupils’ writing.
· Use drama to explore the structure of adventure stories in greater detail. 
· Ensure that the case study pupils have the opportunity to talk through their ideas in a group situation.
· To further develop an understanding of the impact of ‘speech’ in adventure stories to provide insights into a character’s feelings.
  

	Section D: Your second research lesson (RL2) – planning, delivery, observations and analysis meeting (300 wds)



	The learning objective for lesson 2 was for the pupils to use the technique of ‘freeze-framing’ to act in role as a character at different points of a story.

In the lessons previous to this, I had taught the children how an adventure story is structured into chapters and had demonstrated how to complete a ‘story-hill’ plan for my own adventure story (see appendix A). 

In the second research lesson, I returned to my completed plan and reminded the children that each chapter has an important role to play in building-up the excitement and suspense for the reader. The children then worked in small groups and were asked to focus on one chapter of the plan. In their groups, they created three ‘freeze frames’ for their chapter, in which they were to capture each character’s facial expressions and body language at that stage of the story. Then, during the presentations of the freeze frames to the class, I pointed at various characters and asked them to ‘come alive’ at that stage of the story. They then had to speak in role as their character thinking carefully about what they would be saying as well as how they would act. The purpose of this was to highlight to the children how important character speech is in building-up excitement and moving the story forward.

After the lesson, the observers and I met with the pupils and then discussed the impact of the lesson on the pupils’ learning.  

Pupil A commented that he had loved the drama and had enjoyed being one of the characters. His observer commented that he took a lead role in the group and had helped other children come up with lines to say aloud in front of the class. He also showed a good understanding of how the characters would feel as the story plot moved on. During performance time, he could quickly get himself into role as one of the characters. 

Pupil B said that she liked working in a group, it was fun but she did find it hard to think of a line to say straight away when performing in front of the class. 

Her observer noted that Pupil B was very confident when working in a group and she showed herself to be a natural leader. She spent a lot of time talking about her ideas for the freeze frames but did not think ahead of possible lines to say aloud in role as her character. When asked to speak aloud during the presenting time, she hesitated and needed prompts from the teacher. She did, however, show a clear understanding of her character’s feelings through her actions and facial expressions and made many contributions during class discussions, suggesting ideas for other characters. This highlighted that Pupil B needs a bit more guidance during the planning time in order to feel fully prepared for presenting to the class. 

Pupil C enjoyed the lesson and found it fun to play the dog character. He did think that drama will help him with his writing but was not sure why. 

Pupil C’s observer shared that he immediately asked to take on the role of the dog, the non-speaking part. His group agreed and he quite happily got himself in role taking guidance from the more confident members of his group, offering very few of his own ideas. When a small dispute occurred amongst his group, he immediately sought advice from the teacher rather than having to get involved and offer his own suggestions. He was very nervous and unsure of what to do during the preparation time but seemed to enjoy performing in front of the class. Pupil C did not willingly offer any ideas during class discussion time but was asked by the class teacher to suggest a line for another character, which he managed with some prompting. 

The findings from lesson 2 impacted on the planning for lesson 3 in the following ways. We planned to:

· Provide a key features checklist to allow pupils to ‘self-check’ their work (particularly to support Pupil B). (Appendix B)
· Ensure that teacher modelling clearly demonstrates the decisions made at the point of writing (to support all pupils).
· Provide an adventure stories ‘prompt’ sheet with examples of different sentence starters, time words, connectives, powerful verbs and said words that the pupil could refer to and use in their own writing (particularly to support Pupil C in making choices independently). (Appendix C)
Work with Pupil A in a guided writing group prior to RL3 to boost confidence and support at the point of writing.

	Section E: Your third research lesson (RL3) – planning, delivery, observations and analysis meeting (300 wds)


	The learning objective for lesson 3 was for the pupils to write the build up chapter of an adventure story using their own plan.

The lessons prior to this included the children creating their own ‘story-hill’ plan with five chapters, teacher demonstration of how to write the opening chapter and sharing with the children the key features checklist which outlined specific targets for the children to work towards during the writing process.

At the start of this lesson, I modelled how to write the build-up chapter of my story, using the notes on my plan, making clear the decisions I was making and editing at the point of writing. I also referred to the features on the checklist to show the children where I was including them in my writing. The children then worked independently to write their own build-up chapter with the opportunity for self and peer-assessment during the lesson using the checklist. This gave the children the time to talk through their writing with a partner and edit it to make suggested improvements.

Pupil A commented that he had found the prompt sheet helpful when he was choosing ‘said’ words. He also liked reading his friend’s story. 

His observer noticed that he was quite confident when working independently. Pupil A was able to use a range of the features on the checklist without adult help. The prompt sheet and key features checklist definitely helped to support Pupil A. During the peer-assessment activity, his partner asked him to use some shorter sentences to build-up suspense. Pupil A achieved this target and completed his chapter in the given time. His chapter was exciting to read and moved the action forward at a quick pace (Appendix D). 

Pupil B stated that she would have liked to spend more time in the lesson working with a partner before writing her ideas down. She found it helpful to have her friend read her work during the lesson. 

Her observer shared that Pupil B worked at a fast pace and needed to be reminded about the importance of reading her work back to herself. Pupil B benefited from the peer-assessment activity as her partner asked her to use some time words, which helped her to finish her chapter with ‘suddenly’ as a sentence starter (See Appendix E for her completed chapter). Pupil B still lacked a bit of confidence when it came to the independent writing. It became clear that Pupil B works best in paired or small-group activities. 

As a response to these observations, for the remaining writing lessons this week, Pupil B worked in a guided writing group with myself. I asked her to scribe sentences first on a whiteboard then read them aloud. As a result, Pupil B’s use of a wider range of sentence starters and her self-checking skills definitely improved. 

Pupil C stated that he had found it quite hard to think of good ideas. His plan had helped a bit but he changed his mind on a few things as he went along. 

Pupil C’s observer noticed that he worked fairly slowly and was very nervous to commit to paper. His story plan was really exciting but he struggled, at first, to think of ways to turn his plan into a story.  The prompt sheet with example sentence starters etc. definitely helped Pupil C to make choices more quickly. It is clearly Pupil C’s inability to make decisions that holds him back. He did speed up as the lesson progressed and managed to complete his chapter. Pupil C was encouraged by having an adult on his table and his partner gave him helpful advice to use time words, which he followed well. 

It became clear to me after these observations that Pupil C needed to have tasks broken down into small, manageable chunks. For the remaining writing lessons this week, I asked Pupil C to write one or two sentences then bring me his work to be checked. As a result, his confidence greatly increased by the end of the writing process and he created a really exciting, well written adventure (Appendix F).  

	Section F Impact on pupil learning and progress (250 wds)

	I have been really pleased that the quality of the pupils’ writing has improved since the start of this project. 

Pupils who found it challenging to self-check their work have become more able to make improvements because of the introduction of a key features checklist for self and peer-assessment.  The children showed a greater understanding of the next steps in their writing and can now use self-assessment effectively to identify success and areas for improvement. I will definitely continue to create checklists alongside the children in all future writing units. 

Through familiarisation with examples of the text genre, the children have gained a greater understanding of the importance of appealing to the reader and have begun to understand some of the ways in which authors achieve this.  

The work on varied sentence starters has begun to impact on progress across all areas of writing, both narrative and non-narrative. For example, since we have completed our unit on adventure stories the children have been writing letters. There has been a clear improvement in the way in which children have started their sentences, including adverbial phrases, and the most able pupils are starting to use a wider range of connectives to write longer, more detailed sentences. 

I found that taking the time to look in detail at the structure of a range of adventure stories has really impacted on the sequencing of the pupils’ work. There is now far more logical sequencing of ideas with openings and closing clearly signalled to the reader. The importance given to talk, drama and oral rehearsal of sentences has extended the children’s vocabulary as well as raising their confidence during group activities.

	Section G Impact on practice and future teaching (250 wds)



	Taking part in the lesson study project has been a valuable experience.

The clear focus placed on learning certainly improved my understanding of where the pupils’ need to go next in order to make progress. The observations highlighted which teaching methods work best for specific groups of pupils’ and this information informed the planning for the next lesson. It was extremely beneficial to analyse pupil learning within a lesson, identify gaps and plan for those gaps to be addressed. 

The emphasis put on familiarisation with the text type, detailed analysis of the language features and the opportunities to take part in ‘talk for writing’ activities certainly resulted in the children improving the structure, punctuation and use of exciting vocabulary in their writing over the time of the lesson study. I feel like I prepared the children well enough to write, whereas previously I did not give enough time to the in-depth analysis, which clearly impacts on the quality of the finished product. 

I feel that I have really improved in my ability to model writing to the pupils and to make clear the choices I am making. Editing at the point of writing demonstrated to the children that it is acceptable to make mistakes and improvements. 

I also feel more confident about identifying which pupils need support in a guided writing group as my marking has become more specific based on the targets on the checklist. This clearly identifies the children that are struggling to move forward and those that are able to move confidently into independent writing after the shared writing. 


	Section H: Impact on departmental and school approaches to teaching, learning and to CPD. (250 wds)



	The senior leadership team has been impressed by the outcomes achieved for both staff and pupils during the lesson study model. They have expressed interest in using the lesson study model of CPD in the future to develop teaching practice in other areas of the curriculum. In school we have already had a staff meeting on the benefits of creating a key features checklist to support self and peer-assessments. The feedback from the teaching staff has been very positive. We have also looked at and improved our marking policy to ensure that written comments provide clear guidance for pupils on what they have achieved and what their next steps for learning are. 
The lesson study model provides a unique opportunity for teachers to work alongside other professionals in a supportive, encouraging team; something which has proven particularly beneficial for teachers at the start of their career. The greater emphasis placed on assessment for learning has really provided a clear focus for specific, targeted teaching and this approach would clearly impact on the teaching of all staff across the school.

	Section I: Personal reflections (100 wds)

	I feel that taking part in this study has made a real impact on my teaching of writing. I now have a far greater understanding of the importance of personalising learning for individuals and using assessment for learning to identify specific targets to help the children move forward. It has been extremely rewarding to see the improvements in the quality of the childrens’ work; especially now we have moved on to new writing topics. I feel like this has been a very worthwhile project to be a part of both for my own professional development and to support my school in moving forward. 
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